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TROOPS-TO-TEACHERS

WEDNESDAY, APRIL 9, 2003

U.S. HOUSE OF REPRESENTATIVES,
SUBCOMMITTEE ON BENEFITS,

COMMITTEE ON VETERANS’ AFFAIRS,
Washington, DC

The subcommittee met, pursuant to notice, at 2 p.m., in room
334, Cannon House Office Building, Hon. Henry Brown (chairman
of the subcommittee) presiding.

Present: Representatives Brown and Michaud.

OPENING STATEMENT OF CHAIRMAN BROWN

Mr. BROWN. Good afternoon. The hearing will come to order.
Welcome to our oversight hearing today on the Troops-to-Teach-

ers program. Originally, this hearing was scheduled as a joint ef-
fort with the Education and Workforce Committee, Subcommittee
on 21st Century Competitiveness. Unfortunately, due to the ex-
tended nature of their markup today, the Subcommittee on 21st
Century Competitiveness is unable to join us.

Let the record show that all the written testimony from today’s
hearing has been shared with the Subcommittee on 21st Century
Competitiveness, and their members will receive a summary of the
oral testimony, as well.

Our Nation faces a teacher shortage. Today we are looking at a
program that is one of the solutions to this growing problem.

In 1994, Congress established the Troops-to-Teachers program to
enable former servicemembers a successful transition into a teach-
ing career. Since Congress enacted the No Child Left Behind Act
of 2001, the Departments of Education and Defense have been
working together to serve our schools and former servicemembers.
Schools have hired over 4,500 former servicemembers through the
Troops-to-Teachers program in the 50 States, a quarter of them re-
servists and National Guardsmen.

These men and women are excellent role models for our youth.
They bring leadership, discipline, and a maturity gained from mili-
tary service into our Nation’s classrooms.

First Lady Laura Bush, one of Troops-to-Teachers’ greatest advo-
cates, said it best when she stated, ‘‘Members of the military have
always been tremendous role models. They possess the greatest in
character, commitment, and resolve, and today our children need
those qualities more than ever.’’

I look forward to hearing from today’s witnesses, which include
two Troops-to-Teachers graduates. What a special honor it is to
have them with us.
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At this time, I would like to welcome the ranking member, Mr.
Michaud, for any remarks that he might make.

OPENING STATEMENT OF HON. MICHAEL H. MICHAUD
Mr. MICHAUD. Thank you very much, Mr. Chairman.
I want to thank you for having this hearing today on the Troops-

to-Teachers program. Before we begin, I would like to welcome the
witnesses and thank you in advance for your testimony, looking
forward to hearing your testimony today.

I would be remiss if I also did not welcome Mr. Don Sweeney
from my home state of Maine. I had the pleasure of meeting with
Mr. Sweeney just a short while ago, and I’m pleased that he’s had
the opportunity and will be sharing his views before the committee
today.

Your testimony will provide us with needed insight into this pro-
gram and assist us in our legislative and oversight duties.

Quality education is essential to our competitiveness. Our Nation
cannot have too many outstanding, dedicated teachers. Troops-to-
Teachers helps us meet the need for quality educators by assisting
our servicemembers and veterans successfully transition from mili-
tary life into the civilian workforce.

Servicemembers who become teachers can provide more than ex-
cellent classroom instruction. They can be a role model who teaches
our students important values, like honesty, teamwork, and self-
discipline. And Troops-to-Teachers does not just benefit the stu-
dents. It is also of particular value today to our servicemembers as
they return to a civilian labor market in which good jobs are dis-
appearing today.

I’m concerned that while the Nation is engaged in hostilities and
thereby creating many new veterans halfway around the world,
when they come back home, our economy has stalled and as a re-
sult, companies are laying off employees by the thousands.

Just last Friday, the U.S. Department of Labor reported that
108,000 employees lost their jobs in the month of March alone. We
cannot continue down this road. Consequently, I am pleased to par-
ticipate in this very timely hearing.

The thrust of the Troops-to-Teachers program appears to address
two very important goals. It allows servicemembers to gain quality
employment as teachers, and it helps relieve teacher shortages in
high-need school districts in a variety of subject areas, including
technical subjects like math and science.

I would support these objectives, even if they were independent
of each other. However, with the Troops-to-Teachers, these objec-
tives work together and ultimately result in a win-win situation.
Indeed, I can think of no other group of people more qualified to
impart knowledge and share their wisdom as teachers than this
Nation’s veterans.

While an important reason for holding this hearing on the
Troops-to-Teachers program is to highlight the positive effects and
raise interest in it amongst servicemembers as well as school dis-
tricts, I also look forward to hearing from the witnesses about
areas where we can make improvements to these programs.

I’m especially interested in hearing Don Sweeney about the
Troops-to-Teachers implemented throughout the New England
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area, especially in rural school districts, and if any changes should
be made to better serve the schools in those districts, and particu-
lar in the State of Maine.

So thank you, Mr. Chairman, and I look forward to working with
you throughout the upcoming session.

Mr. BROWN. Thank you, Mr. Michaud, and certainly glad to have
you on the team, and certainly look forward to listening to these
witnesses today.

Before we get started, we have a special guest with us today,
Maj. Gen. James B. Allen. General, would you mind standing up?
Thank you very much for coming, and thank you for all you do for
the Troops-to-Teachers program. (Applause.)

Mr. BROWN. Our first witness this afternoon is Ms. Nina Rees,
Deputy Under Secretary for Innovation and Improvement, at the
Department of Education. Ms. Rees is accompanied by Dr. John
Gantz, the Chief of the Troops-to-Teachers program in the Defense
Activity for Non-Traditional Education Support at the Department
of Defense.

Without objection, the complete written testimony for each wit-
ness will be submitted in the record. I would ask each witness to
limit their oral testimony to 5 minutes. The red light will tell wit-
nesses when the 5 minutes has expired. Your seat doesn’t get eject-
ed or anything, but——

(Laughter.)
Mr. BROWN. Ms. Rees, you may begin when you’re ready.

STATEMENT OF NINA S. REES, DEPUTY UNDER SECRETARY
FOR INNOVATION AND IMPROVEMENT, U.S. DEPARTMENT
OF EDUCATION, ACCOMPANIED BY JOHN GANTZ, CHIEF,
TROOPS-TO-TEACHERS, DEFENSE ACTIVITY FOR NON-TRA-
DITIONAL EDUCATIONAL SUPPORT (DANTES), DEPARTMENT
OF DEFENSE

Ms. REES. Mr. Chairman and subcommittee members, I am
pleased to be here this afternoon to discuss the Troops-to-Teachers
program. I’m also delighted to be sitting next to John Gantz, the
head of Troops-to-Teachers at the Department of Defense’s Defense
Activity for Non-Traditional Education Support, also known as
DANTES. John has capably led the Troops-to-Teachers program
since its inception in 1994.

My position is Deputy Under Secretary for the Office of Innova-
tion and Improvement at the Department of Education. This is a
new office that the Secretary created this last fall, and its mission
is to identify, support and promote promising innovations with a
proven track record of raising student achievement in our Nation’s
elementary and secondary schools.

We are particularly interested, in this office, in approaches that
bring highly qualified teachers into the classrooms, and Troops-to-
Teachers is certainly one of those programs.

Now, as you know, the No Child Left Behind Act, which passed
with overwhelming bipartisan support from both houses of Con-
gress, challenges states to put in place plans to ensure that every
teacher is highly qualified by the 2005–2006 school year. This is an
ambitious goal, but one that we can meet.
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As Secretary Paige has explained, in order to meet this goal, we
must do things differently.

First, states must raise academic achievement for all of their
teachers to ensure that they are prepared to teach in high-need
areas

Second, we must lower the barriers to entry so that we can at-
tract the best and the brightest into the field of teaching.

The Troops-to-Teachers program reflects both of those objectives.
Many of our servicemen and women possess a command of math-

ematics and science, subjects that are critical to our Nation’s eco-
nomic success in the 21st century, and subjects for which there is
a critical shortage of qualified teachers, especially in our high-need
school districts.

The Troops-to-Teachers program promotes high standards by
identifying and bringing these talented men and women, and their
top-notch skills and abilities, into our Nation’s public schools.

The Troops-to-Teachers program also addresses the barriers that
keep many talented people out of our schools. Unfortunately, for
too long, states have relied on certification systems that seem to
repel talent, rather than recruit it.

Though many teachers come through traditional preparation pro-
grams and state certification systems that prepare them to become
highly qualified in the classroom, the hoops and hurdles, the bu-
reaucratic entanglements, the sometimes mindless requirements
that find their way into state certification regimes keep countless
individuals who could potentially become wonderful teachers from
ever setting foot into a classroom. That is a shame.

Troops-to-Teachers helps us cut through this red tape by placing
critical personnel inside state departments of education, people
who help retiring military personnel negotiate the land mines of
government bureaucracy and certification requirements.

The program also puts helpful pressure on states to open up new
streamlined alternative routes to teacher certification that take
less time, cost less, and are designed specifically for career-chang-
ing adults with lots of relevant skills and experience.

Now, let me just put this in context. These are some of the basic
requirements of the Troops-to-Teachers program.

Beginning in the fiscal year 2002, the Congress appropriated
funds for the Troops-to-Teachers program to the Department of
Education.

Through a memorandum of understanding with the Defense De-
partment, we transfer funds to DANTES, to Mr. Gantz, who then
handles the day-to-day administration of this program; but as I
mentioned earlier, the program has been around since 1994, so our
involvement of this program is fairly new.

Troops-to-Teachers assists eligible military personnel in making
the transition to teaching in public elementary and secondary
schools. To be eligible, in general, a serviceman or woman must
meet one of three criteria.

First of all, they can have retired from active or reserve service;
Secondly, they can have separated from the service after at least

6 years of continuous duty and be willing to enter the reserves for
at least 3 years; and
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Lastly, they can be currently serving in the reserves and have at
least 10 years of active and reserve service and commit to continu-
ing in the reserves for at least 3 or more years.

Does this mean I only have 2 minutes left?
Mr. BROWN. We will give you an additional 2 minutes.
Ms. REES. Okay. Thank you, Mr. Chairman. (Laughter.)
Let me just go through some of the things we know about the

program.
One of the key features of the Office of Innovation and Improve-

ments, one of the things we’re going to promote, is rigorous evalua-
tion of the programs that are in our office. In the case of Troops-
to-Teachers, we’ve had several studies done already, one by the
General Accounting Office. Another one is a 1998 national survey
of Troops-to-Teachers that was done by an independent organiza-
tion called the National Center for Education Information.

A lot of the things that the Department is currently gathering
are the basic facts. We know how many teachers are serving in the
program. We know where they’re serving. But we also have a lot
of anecdotal evidence that the program is effective.

So one of the goals that we’re going to pursue at the Department
of Education is to try to rigorously evaluate the benefits of this pro-
gram, making sure that we’re not just relying on anecdotes in
years to come.

The other thing that our Department is really going to focus on
is the requirement in No Child Left Behind to make sure every
teacher is highly qualified, to make the case to states for them to
come up with a definition of highly qualified that takes into ac-
count some of the alternative routes to certification.

One of the things that the Secretary did recently was fund the
launch of an on-line teachers college called Western Governors Uni-
versity. This is a program that three states are currently partici-
pating in, and it’s a virtual college that a lot of military men can
potentially get their certification through.

Another program that we fund through a $5 million grant is the
American Board for Certification of Teacher Excellence, which
again is a certification route that, in essence, gets qualified individ-
uals who want to get into teaching, basically administers a test for
them to take if they want to become teachers.

Again, some states have already approved this type of certifi-
cation, but not all states have, and we think it’s very important for
members on this committee and any other members in Congress
who are interested in boosting Troops-to-Teachers to really pay at-
tention to these alternatives routes and make sure that their states
are including these alternatives in their definition of ‘‘highly quali-
fied,’’ so that we can bring more troops into the classroom, because
they’re really serving a great need in our classrooms, especially in
high-need areas that are suffering a shortage of teachers in math,
science, and special education.

So I think I’m at my deadline. Thank you for having me, and I’d
be happy to answer any questions you have.

[The prepared statement of Ms. Rees appears on p. 25.]
Mr. BROWN. Thank you very, very much, and I’ll recognize Mr.

Michaud for questions.
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Mr. MICHAUD. Thank you very much, Mr. Chairman. I actually
have three quick questions.

One is, I understand that education and teaching certification re-
quirements are within the prerogative of the states. However, has
the Department of Education considered to look into actions which
can be taken to improve the portability of the credentials?

Ms. REES. We have had discussions with governors and we hope
to continue these discussions, maybe through conferences in the fu-
ture, but we haven’t really come up with any policies, per se, to ad-
dress the portability question. It’s something that’s been brought to
our attention.

I’m very well aware of it, and we hope that we can address it
in years to come, but there are also, from what I understand, states
that are engaging in these discussions, so that they can make their
certifications portable across state lines.

I’m happy to look into this a little bit further and get back to
you, but it hasn’t been something that we’ve discussed at great
length at the Department.

And just so you know, my office oversees alternative teacher cer-
tification programs. The Office of Elementary and Secondary Edu-
cation in our Department handles all the requirements dealing
with teacher quality, and with Title II of ESEA, so I need to also
consult with them in order to answer your question.

Mr. MICHAUD. Has the Department of Education or Department
of Defense evaluated the states participating in this program, to
determine and implement elsewhere any best practices?

Ms. REES. In the Troops-to-Teachers area?
Mr. MICHAUD. Yes.
Ms. REES. As I said earlier, one of the things our office will do

is conduct a rigorous evaluation of the program to determine its
effectiveness.

Because we’ve only had this program for a new years, and be-
cause my office is a new office, we haven’t really had a chance to
look at how this program is playing out.

There are certainly models and examples of teachers who have
come to the classroom through this program. The retention rates
seem to be high. They hover between 70 to 85 percent, and reten-
tion is one of the areas that a lot of high-need schools complain to
us about, but we don’t have any other qualitative data that can
then help us shine a light on specific things that we can do to use
this program as a model.

But if John wants to add to that?
Mr. GANTZ. We’ve seen several states that have adjusted their

teacher certification requirements to help attract our military
personnel.

Arizona, I know, is one state that looks at the background and
experience that military personnel have, and where it’s relevant for
the teacher certification program, they will consider that in the
award of their teacher certification for that state.

Hopefully, more and more states will begin to realize that these
military veterans are bringing a great deal of background and ex-
perience that is very relevant to quality teachers in public schools.

Mr. MICHAUD. My last question, are you familiar with the Social
Security offset? And there are, I believe, 14 states who are affected



7

by the Social Security offset, so how does this affect Troops-to-
Teachers, and how do you plan on addressing that?

Ms. REES. We’ll take a look at that, and I’m happy to provide you
with a written comment from the Department addressing that spe-
cific issue, if you like.

Mr. GANTZ. If I may, we have had a number of our states offices,
probably the 14 that you mentioned, that have contacted us and
said that the Social Security offset is a complication that our people
are facing.

The issue is that our retired military people have paid into Social
Security over the 20 or so years of their career. Then when they
join the teacher retirement system, they do not have to pay Social
Security benefits, but then when they retire from that teacher posi-
tion, they are faced with the Social Security offset.

One of the things we’re doing is telling our state offices to make
sure our veterans understand that, and I think that is having an
impact, because some of the people are saying, ‘‘Well, if I have an
interest in teaching in one, two, or three states, I’m going to go to
that state where I’m not going to have the Social Security offset.’’

Mr. MICHAUD. Or they might not go into teaching at all.
Mr. GANTZ. Or they might not teach at all. You’re right, sir.
Mr. MICHAUD. Thank you. Thank you, Mr. Chairman.
Mr. BROWN. Thank you, Mr. Michaud. That was a great question.
Ms. Rees, as you stated in your testimony, there is a shortage of

teachers in math and science. However, there seems to also be a
shortage in foreign languages, as well.

With a vast number of servicemen proficient in languages, is the
Troops-to-Teachers program recruiting language specialists from
the military, as well?

Ms. REES. The requirement of the law is such that we address
the fields where there is a shortage of teachers. Math, science, and
special education are the three fields that we’ve identified at the
national level as the fields that need the most attention.

There is nothing prohibiting states from recruiting Troops-to-
Teachers to also fill in vacancies in the areas of foreign languages.

Mr. BROWN. This, I guess, will be my next to last question.
I’ve heard from some private parochial schools in my state re-

garding their inability to participate in the Troops-to-Teachers
program.

Is there any reason why faith-based schools are not involved in
Troops-to-Teachers, and wouldn’t it be more helpful to
servicemembers to have more job opportunities?

Ms. REES. The way the statute is currently written, there is
nothing prohibiting troops who are interested in teaching in private
schools to take advantage of the counseling and recruitment compo-
nents of the program to.

However, the stipends and bonuses are specifically available for
teachers who will teach in high-need public schools, and those bo-
nuses cannot be expanded to private schools, because the statute
is very clear that they have to be limited to teachers who are going
to end up in public schools.

But the program, as it’s written in law, can recruit teachers for
private schools, without the bonuses.
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Mr. BROWN. I think the bonuses is one of the attractions, though,
isn’t it?

Let me follow up on that question. One of the great things about
the Troops-to-Teachers program is that it recruits teachers for
inner city schools. However, many rural schools also have a large
problem recruiting teachers.

Would including rural areas in the bonus program be a good
idea?

Ms. REES. Well, you have to teach in a high-need district in order
to qualify for the funds, and if the rural district is a high-need dis-
trict, defined as a district that has a high percentage of low-income
students, they also would qualify.

So it’s defined based on how many needy students you have in
your district.

Mr. BROWN. One last follow-up question not related to Troops-to-
Teachers. I was just curious, in my area we have a goodly number
of business folks coming down to retire. Is there any possibility or
is there any thought about maybe creating a similar program for,
say, retired business executives?

Ms. REES. At the Department of Education? We have not had
policy discussions in this area, but there is an alternative teacher
certification program called the New Teachers Project, which gets
indirect funding through our Title II program in different states to
recruit mid-level business professionals into the classroom, and
they’ve had great success in a number of states so far.

We’ve been trying to use our bully pulpit, to bring attention to
them. Certainly, Mrs. Bush has held a number of events at the
White House and during her trips to bring attention to this par-
ticular program, but we don’t currently have specific funding for it.

They did qualify for Transition to Teaching funding a couple of
years ago, but for a variety of reasons they decided not to apply for
the grant this time.

Mr. BROWN. Okay. I thank you very, very much, both of you, Ms.
Rees and Mr. Gantz, for coming and participating in this discussion
today. Thank you.

Ms. REES. Thank you.
Mr. GANTZ. Thank you, sir.
Mr. BROWN. Will the second panel come forward?
Our first witness on the second panel is Dr. Deno Curris, former

long-time president of Clemson University. You notice I brought
this cup today in your honor, Dr. Curris, and it’s good southern
iced tea with sugar in it.

Dr. Curris and I go back a long way. When I chaired the Ways
and Means Committee in South Carolina, he was the president of
Clemson, and we had a great relationship at that time.

Dr. Curris, certainly, we welcome you to our panel today. Dr.
Curris is the president of the American Association of State Col-
leges and Universities.

Seated at the table with Dr. Curris is Ms. Nancy Dunlap, associ-
ate director of the School of Education at Clemson University,
heads up the T3 Coalition in South Carolina.

Dr. Dunlap is accompanied today by Dr. Kathy Brown, a profes-
sor at The Citadel, who is currently teaching an on-line course for
the Coalition.
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Dr. Brown, I didn’t bring my dog cup, but I’m still a great fan
of The Citadel, you understand.

The program in South Carolina is currently ranked Number 7 in
the country with regard to the number of teachers from the Troops-
to-Teachers program who have been placed in jobs.

Dr. Dunlap, your program is also a model for other states on how
becoming a teacher can be made easier and more effective for
former servicemembers.

The T3 Coalition is designed so South Carolinians stationed all
over the world, including some who are today in Bosnia, Kuwait,
and Japan, can work toward their teaching certificates.

Using distance learning strategies, servicemembers can access
and complete case work from any location, around the clock, 7 days
a week.

I applaud you for your leadership.
That funny sound that you heard was we have a vote on the

House floor in 15 minutes, is that correct?
So, Dr. Curris, if you would, continue.

STATEMENTS OF CONSTANTINE W. ‘‘DENO’’ CURRIS, PRESI-
DENT, THE AMERICAN ASSOCIATION OF STATE COLLEGES
AND UNIVERSITIES; AND NANCY CASSITY DUNLAP, ASSOCI-
ATE DIRECTOR, EUGENE T. MOORE SCHOOL OF EDUCATION,
CLEMSON UNIVERSITY; ACCOMPANIED BY KATHY BROWN,
PROFESSOR, THE CITADEL

STATEMENT OF CONSTANTINE W. ‘‘DENO’’ CURRIS

Mr. CURRIS. Thank you, Mr. Chairman, Mr. Michaud. It’s a gen-
uine pleasure for me to be here, particularly to speak on behalf of
the 425 public 4-year institutions in the country that are part of
our association.

I come before you to discuss the Troops-to-Teachers program spe-
cifically, and more generally, the National Teacher Challenge.

AASCU, the organization I represent, is uniquely qualified to dis-
cuss both of these issues for two reasons:

First, our historic and ongoing involvement in teacher prepara-
tion, with over half of the Nation’s teachers graduating from insti-
tutions that are part of our association.

And the second reason is our 30 years of experience in participat-
ing in the education of members of the armed services, specifically
through our Servicemen Opportunity College that we have been
pleased to be part of our association for three decades.

We believe that the Troops-to-Teachers program provides an in-
valuable service to the Nation’s K–12 schools and is important in
meeting the National Teacher Challenge.

Servicemembers entering the teaching profession benefit the Na-
tion’s schools not only because of their commitment, but also be-
cause of their diversity in placement. Specifically, over 40 percent
of the Troops-to-Teachers participants are minority, 80 percent are
male, and over two-thirds serve in high-poverty school districts.

These men and women become important role models for Ameri-
ca’s children while addressing key workforce shortages.

The profile of teachers prepared by this program is one of the
reasons we support it so strongly. We are concerned about the sup-
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ply of highly qualified teachers willing to serve in high-need school
districts and the number of educators from under-represented and
non-traditional teaching populations.

If I could digress for a moment, I would simply say that my
daughter-in-law is a counselor in the Army Career and Alumni
Program at Fort Bragg, where our son is stationed. She counsels
servicemembers about Troops-to-Teachers. She is excited whenever
one goes into it. The difficult is, we don’t have enough of our
servicemembers going into the teaching profession.

She indicated that among the reasons cited is that several are
close to having received a college degree before entering the service
and they need that extra help to graduate from college as well as
to come into the Troops-to-Teachers program.

I say that because I think the field is ripe for some limited fund-
ing for experimental programs that will try and increase the num-
ber of our troops that go into teaching.

I would also add that alternative preparation programs can and
do help, but the numbers they produce are just insufficient to meet
the Nation’s needs.

Since January of 1994, the Troops-to-Teachers program has
placed 3,000 teachers, but that’s less than 1 percent of the newly
hired every year, and while the bulk of the Nation’s demand will
be met through traditional programs, every servicemember going
into teaching is needed. The contribution of Troops-to-Teachers is
greater than the numbers because of the diversity in placement
they provide.

Whether traditional or non-traditional in nature, our association
stands firm in its belief that all preparation programs must be held
to rigorous standards. We think that can be done. We don’t need
to lower the bar.

I think we can help to eliminate barriers that preclude people
from going into teaching without lowering the standards, and we
should not lower the standards, because we cannot ensure that a
highly qualified teacher is going into every classroom if we do that.

So to do this, AASCU is calling upon Congress, as part of the re-
authorization of the Higher Education Act, to provide resources to
institutions of higher education to build and strengthen the Na-
tion’s teaching force.

Specifically, we ask that the partnerships that are already estab-
lished in Title II of the Higher Education Act—and I know it’s not
directly before this subcommittee, but it’s important—be modified
to require collaboration that includes not only local education agen-
cies and institutions of higher education, but also state and other
local authorities responsible for teacher education, and including
those that establish the standards.

Such collaboration is consistent with professional development
activity supported in the Leave No Child Behind law. It will pro-
mote policy and programmatic alignment throughout the education
curriculum, and it will support changes to unwarranted require-
ments that serve as obstacles, and can facilitate progress.

Regardless of how an individual earns a teaching credential, the
Troops-to-Teachers program is dedicated to ensuring that all par-
ticipants are highly qualified. AASCU member institutions are like-
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wise dedicated to ensuring that goal. We need just more, and our
children deserve no less.

Thank you for the opportunity to appear before you.
[The prepared statement of Dr. Curris appears on p. 32.]
Mr. BROWN. Thank you, Dr. Curris.
Dr. Dunlap, if you would be so kind, we must go vote.
Ms. DUNLAP. I am at your disposal, sir.
Mr. BROWN. We will come back. We will just take a short recess

and come back as soon as we vote. Thank you very much.
[Recess.]
Mr. BROWN. The hearing will continue, and Dr. Dunlap, thanks

for your patience. We will hear attentively from you.

STATEMENT OF NANCY CASSITY DUNLAP

Ms. DUNLAP. Thank you, Mr. Chairman, distinguished guests,
and our colleagues from the Department of Labor and the Depart-
ment of Education who are here today, and our Coalition partners
who are here today.

Ladies and gentlemen, I’m thrilled to be here today and want to
thank you for this opportunity, because this gives further credence
to the fact that what we’re doing is the right thing. We have a lot
of confidence in that. It gives testament to its value.

Teaching is an art. It’s a calling. Teaching requires knowledge
and skills, to be sure, but it also requires heart. It’s the willingness
and the need to serve, and who better fit to serve than those men
and women in uniform? They have already proven themselves and
they’ve given us so much.

Why are they appropriate? You’ve heard some of the reasons:
Their high level of training and education; there’s a high ethnic

minority ratio, missing in our schools; their military experience as
trainers; their training in safety and security—let’s not underesti-
mate that importance in our schools today; their organizational,
technical, and leadership skills; they’re great role models for kids;
they’re mature; they’re physically fit; they’re drug free; and they
have a world view that they bring to the schools that heretofore
has been missing.

In the short time that I have—and you must remember, please,
I’m a South Carolinian, and it’s hard for me to say hello in 5 min-
utes——

(Laughter.)
Mr. BROWN. Dr. Dunlap, not to interrupt you, but I have that

same problem up here. I tell those folks that they give us 5 min-
utes. I said, you know, from us being from the low country in South
Carolina, we talk slow. So we understand.

Ms. DUNLAP. Yes, sir, and I’m trying to talk fast, so you all need
to listen fast. (Laughter.)

But in this short period of time, it’s going to be impossible for
me to convey the passion that we have for this program, but I will
try to provide you with some pertinent information and some detail
about it.

First, I want to draw your attention to the folder that is sitting
at your place, the blue folder, and I want to tell you just briefly
what is in it, so you’ll have a notion as to what all that means.
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I’m not going to go through this stuff, I’m just leaving it for you,
for your edification, and I think Ms. Seibert has additional copies,
too.

Ms. DUNLAP. Over on the right-hand side, there is a brochure
that advertises our program. This is the poster that accompanies
the brochure.

1,500 of these posters went to all of the military bases around
the world, to help promote the program, with the little tear-off
thing, but there’s a brochure there.

There’s also a briefing paper, a little one-pager that kind of tells
about what we are.

There is a Power Point presentation that I’m not going to go over
today. I’ve used it in the past. But I’m going to hit a couple of the
pieces from that in this session.

Over on the left-hand side there’s an unabashed advertisement
for the Eugene T. Moore School of Education at Clemson Univer-
sity. I’m shameless.

The other pieces on the left-hand side, there’s a list of the project
participants. This is a coalition of four universities, five agencies,
and a corporate partner, and there have been a lot of people who
have been involved in this initiative since its inception.

Then, the final piece in there is a copy of letters of support from
the various partners.

The front piece on that left-hand side, I want to talk about just
for a second, because this is based on software that we have that
tracks the hits to our web site, and we have had almost 12,000 hits
on our web site, and what we can do is trace how deeply get into
our web site.

If they just hit the first page and go on, or if they get into the
web site three levels down, then Carol Goodwin, who is the project
director, knows she’s going to expect an e-mail or a phone call with-
in a week, and that’s how really good this software is.

But you can get a sense of where they’re coming from, but the
point that I want to mention, down at the bottom left of this where
it says, ‘‘Active links,’’ these are folks who actually have a link to
us on their web site.

So we’ve got ACAP, the Army Career Assistance Program; the
Military Officers Association, used to be TROA; the DMOZ;
Quantico, Marine Corps—never mind—the Commission on Higher
Education; and the Citadel; and more are coming.

The other thing I want you to look at just briefly is the countries
that are visiting the web site. Now, most of these are military peo-
ple, and if you look at the graph right above that, where it says
49.5, actually contacting a web site through military bases around
the world, or embassies.

So what you see down here at the bottom is a list of the countries
that are represented on those hits on our web site, and that is real-
ly impressive, and we just got one from Afghanistan, and we’re
really curious about that.

That’s all I’m going to say about the packet until I get to a couple
of the things.

I want to also say that we started—in 1996, first of all, the Na-
tional Commission on Teaching in America’s Future issued its re-
port, ‘‘What Matters Most.’’ In this report, the commission stated,
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‘‘What teachers know and can do is the most important influence
on what students learn.’’

Seemingly, this is a no-brainer, but this became a touchstone for
the work that evolved out of the T3 Coalition.

The coalition was born in the summer of 1999 through the efforts
of many dedicated people, including representatives from DANTES,
our partner universities, school districts, agencies, and IBM
LOTUS, our corporate partner, to develop a training program de-
signed specifically for military personnel who want to become
teachers, so those were our targets from the beginning.

This program’s genesis and its heart evolved from Troops-to-
Teachers, and we embrace its origins.

Now, one person I want you to meet, and in the testimony there
are several examples in here, but one person I want you to meet
is Mercer Jameson.

Mercer Jameson hails from Pocataligo, South Carolina. It is a
small crossroads in the South Carolina low country, very few pros-
pects, very few opportunities for Mercer, so when the Navy offered
him an opportunity to see the world, he jumped at it.

Twenty-five years later, he has a bachelor’s degree in engineering
from Old Dominion University. He’s ready to retire. He wants to
come home. He wants to be a teacher and make a difference in the
lives of rural youth.

These are the folks we’re talking about. A lot of them will be
coming home. Some of them will be coming to South Carolina for
the first time. We welcome them, we embrace them.

To be successful teachers, they need more than a textbook and
a handshake. They need training, and they need a tool kit to en-
able them to be successful.

We’ve found that if you send a person into a classroom without
requisite training, they often stumble and they have difficulties, so
what we’ve designed is a unique program that they can start tak-
ing 2 years prior to separation from active duty, so no matter
where in the world they are, if they are in Pensacola, if they are
in Alaska, if they are in Aiken, South Carolina, they can take their
course work. When they finish their course work they will walk
into a 1-year paid internship in one of the schools in high need in
South Carolina.

The curriculum—and I’ll draw your attention real quickly to
Page 8—my light is red, Mr. Chairman—Page 8 of the handout, a
couple other things I want to hit on the unique features of this
program.

It is a collaboration among four universities and five agencies.
The four universities are Clemson University; University of South
Carolina; The Citadel, represented here by Dr. Brown; and South
Carolina State University.

The curriculum was developed by university faculty based on
what teachers need to know and need to be able to do, and defen-
sively—can defend it through a scientifically documentable knowl-
edge base, not just take this course that needs to be taught this
way. No. We zero-based this curriculum. We built it from nothing.

What do they need to know and what do they need to be able
to do? These are for second career folks, retiring military.
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We looked at gap analysis of skills and experiences— what do
they already know; what can they already do; what did they bring
to the military—and we build on that.

The participant may begin within 2 years of retirement or sepa-
ration, go into a paid internship, placement in the districts with
greatest need.

We have a strong research component. We want to be able to
measure how our folks are effective in the schools, short-term and
long-term. We’re looking at 5 years out, 10 years out, being able
to assess their competency, and again, focusing on retiring military
personnel with a Bachelor’s degree or higher.

We also are looking at blended learning opportunities, so it’s not
just on-line interaction with a computer, with the faculty, but they
have opportunities for field experiences in either a DODDS school
or a local public school.

The other thing I wanted to mention is that our general assem-
bly in South Carolina was so impressed with the program that they
said that any person who is enrolled, regardless of where they’re
from or where they are, can pay in-state tuition at the participat-
ing institutions. That’s our state commitment, which is substantial.

In terms of the processes that we went through, if you’ll turn the
page to Page 9, it lists—I’m a systems person, so I’m really, really
concerned about the processes that we went through.

The processes we found are transferable, that these can transfer
into other career fields, so we are investigating right now with the
Department of Labor looking at some other career fields where we
might also be able to apply this for veterans and for active duty
military who are separating from the service, being mindful of the
fact that these are not—we’re not trying to pull people out of the
service. These are folks who have made the choice and made the
decision that they are going to be leaving either through retirement
or there early separation.

Finally, the areas that we’re looking at, education, of course,
health, homeland security, communications, and there may be oth-
ers out there, but what we are trying to do is to allow our
servicemembers in all branches of the service to be what—be all
that they can be, yet again.

I would welcome any questions.
[The prepared statement of Ms. Dunlap appears on p. 38.]
Mr. BROWN. Thank you, Dr. Dunlap.
I’ll point out, for the benefit of the panel, that on Page 10 there

was another screen that said, ‘‘Clemson University, Time Maga-
zine’s Public College of the Year 2001,’’ and I can understand why.
Thank you very much for your testimony.

Ms. DUNLAP. Thank you, sir. I am shameless in my advertising.
Mr. BROWN. Mr. Michaud, do you have any questions?
Mr. MICHAUD. Thank you very much, Dr. Dunlap. I really appre-

ciate your enthusiasm about the program. I can see why it’s doing
so well.

Ms. DUNLAP. It’s a passion.
Mr. MICHAUD. I see it comes from the heart. Just a couple quick

questions.
Having been involved in the program, can you see where there

might be some burdensome requirements in the program that you
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hear from servicemembers, and how should we change the program
if there is, to make it more user friendly?

Ms. DUNLAP. We are piloting it right now, and one of the reasons
Dr. Brown is here, she actually was involved in the development
of two of the courses and has actually taught one of them.

So we’re going through our pilot phase now, and we’re debugging
where we find problems.

One of the beautiful things that we’ve experienced in this is an
absolutely marvelous relationship with our corporate partner, with
IBM Lotus. They have taken the learning space software and have
tailored it specifically to our needs, which has been so enormously
helpful, and so that we’re able to—when we started going through
the development of the courses, we had two groups look at the
courses through their filters and give us feedback.

One was a group of excellent teachers and really skillful teach-
ers. We used Milliken teachers, national teachers of the—I mean
state teachers of the year, and the Teacher Forum, and some of our
nationally board-certified teachers to look at it from a teacher’s
perspective—is this what teachers need to know and need to be
able to do?

Then we got our ROTC faculty, who are active duty military, to
look at it with their filters. Now, if you are a military person, look
at this. Is it too jargony, is there something we need to amend? Do
we need to perhaps emphasize this a little more, this a little less,
whatever?

So it’s in a constant state of development, and that’s what’s good
about it. That’s what’s healthy about it, the fact that we can make
these mid-line adjustments.

But Dr. Brown also might want to address that, from a faculty
member who has actually been teaching one of these courses.

Ms. BROWN. Thank you very much, sir, and for the committee.
After we’ve gone through the course, it’s very easy to make ad-

justments. Now, the difference is when you’re face to face, you can
always clarify what it is you need to do, but when it’s a distance
approach, then you’re really going to have to be specific and very
exact about what it is you want.

What we have done with the course is, we’ve provided our appli-
cants an opportunity to submit prior to grading, so that the profes-
sor can review it, and then we send it back.

Now, what I’ve done is I’ve compiled a notebook of any issues
that we’ve had, and then I’ve made adjustments for teaching the
course the second time around.

However, our assessment of what has happened with the stu-
dents that I’ve been working with says that it’s a very positive
experience.

I also want you to know that our corporate partner has allowed
us to give the opportunity to students so that there can be a lot
of interaction. They can post their assignments so that other class-
mates can take a look at it.

We have threaded conversations much like the instant mes-
senger, so that they can all talk at the same time if we give them
the opportunity to know when we’re going to speak.

So the opportunity is there. It’s different from face to face inter-
action, but we’ve made adjustments with our corporate partners.
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Mr. MICHAUD. Great. Thank you very much.
My second question, Dr. Dunlap, and I appreciate your state’s de-

cision to treat servicemembers, regardless of where they’re at, with
in-state tuition. That’s very generous of your state, and we appre-
ciate that.

Do you have feel it’s fair, though, where you mentioned—you
heard my question earlier about the Social Security offset, that be-
cause of 14 states, that it’s fair to discriminate against the service-
men and women in those states from participating in this program
because of that offset?

Ms. DUNLAP. That was the first I had heard of that, and I hate
to plead ignorance. I had not heard that before, so that was—that
really blindsided me.

I don’t really know enough to even answer your question, and I
apologize, but I will find out, absolutely I shall.

Mr. MICHAUD. Thank you very much.
Mr. BROWN. And also, I thank the Congressman. We should also

be finding out, too. I think that really is a concern that we all have
about, you know, giving to them and taking away some of the bene-
fits.

Dr. Brown, Dr. Dunlap, and Dr. Curris, thank you very, very
much for coming, and I can understand how South Carolina is sev-
enth in the country, with such enthusiasm for that program back
home.

So thank you all very, very much, and I hope you all have a safe
trip back.

Ms. DUNLAP. Thank you kindly, and we are also looking for the
opportunity perhaps of taking this national and making it available
to other institutions across the country.

Mr. BROWN. It certainly seems to be working in South Carolina.
I think it’s a good program. Thank you.

Ms. DUNLAP. Thank you.
Mr. BROWN. Will our third panel please come forward?
We’ll begin our third panel with Mr. Don Sweeney of the Na-

tional Association of State Approving Agencies, Troops-to-Teachers
Program in New England.

You’ve appeared before this subcommittee many times, and we
welcome you back, Mr. Sweeney.

The two remaining witness on the panel are Troops-to-Teachers
graduates, Dr. William Harner, a West Point graduate with 20
years in the Army, who is superintendent of the Greenville County
schools in South Carolina—the largest school district in the State
with some 76,000 students—and Ms. Sandra Sessoms-Penny, a re-
tired Air Force Senior Master Sergeant, 22 years of active duty,
and now an assistant principal in Yorktown, Virginia.

Thank you all for being here, and Mr. Sweeney, we’ll begin with
you. Thank you.
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STATEMENTS OF C. DONALD SWEENEY, LEGISLATIVE DIREC-
TOR, NATIONAL ASSOCIATION OF STATE APPROVING AGEN-
CIES, TROOPS-TO-TEACHERS, NEW ENGLAND; WILLIAM E.
HARNER, DISTRICT SUPERINTENDENT, GREENVILLE COUN-
TY, SOUTH CAROLINA; AND SANDRA G. SESSOMS-PENNY, AS-
SISTANT PRINCIPAL, SMITHFIELD MIDDLE SCHOOL, SMITH-
FIELD, VIRGINIA

STATEMENT OF C. DONALD SWEENEY

Mr. SWEENEY. Mr. Chairman, Congressman Michaud, I’m very
pleased to be here today to testify on the Troops-to-Teachers
program.

Since time is limited, I will not summarize all my written testi-
mony, but just make quick reference to the most important points
in some sections as a basis for later discussion.

As requested, I’ll speak to the relationship of the Troops-to-
Teachers program to the priorities and work of state approving
agencies, what the program means to northern New England, iden-
tify issues that inhibit program success, and offer a couple of rec-
ommendations for legislative change.

Regarding the relationship of the Troops-to-Teachers program to
the priorities and work of state approving agencies, I’d like to high-
light two current congressional initiatives.

The first is improving the opportunities for our servicemembers
to transfer the knowledge and skills learned in the military to a
civilian occupation or profession. In academic terms, this is referred
to as credit for prior learning.

The bottom line, veterans cannot afford to waste valuable time
and resources being required to participate in learning experiences
that provide certain knowledge and skills that they already have.
Working towards entrance into the teaching profession is no excep-
tion.

As you know, each state has specific requirements for teacher
certification, and frankly, some states are more user friendly than
others when it comes to recognizing the past experiences of mili-
tary personnel for certification purposes.

We need more providers of teacher preparation programs and
more state department of education officials to recognize and grant
credit for relevant military training and experience.

The second congressional initiative is the further development of
job training programs for veterans and other G.I. Bill eligible per-
sons. Teacher shortages and other factors have led states to take
great interest in the expertise, experience, and talents of individ-
uals who were not specifically trained for the classroom.

Consequently, there has been increased emphasis on the develop-
ment of alternative certification approaches to include apprentice-
ship-like programs under a mentor or master teacher for individ-
uals hired on a conditional basis.

As these alternative programs continue to develop, we project
that there will be increased opportunity to approve the learning ex-
periences as on-the-job training under the G.I. Bill.

In northern New England, we anticipate up to 40 percent attri-
tion of teachers during the next 5 years, largely through retire-
ments. This phenomenon is made worse by slumping state econo-



18

mies that create even greater difficulties for school administrators
and school districts to attract and retain highly qualified teachers
as now required by the No Child Left Behind Act.

The Troops-to-Teachers program can be very valuable as the
northern New England states continue to work hard to redesign
our certification requirements and options.

In my written statement, I describe some of what is occurring in
Maine, New Hampshire, and Vermont as well as the invaluable as-
sets that servicemembers and veterans bring to our Nation’s class-
rooms.

In addition to the credit for prior learning issue, and the further
development of alternative approaches to teacher certification,
there are two other challenges facing the Troops-to-Teachers
program.

One is the acquisition of course work necessary to obtain certifi-
cation, and you’ve already heard some about that here today. En-
rolling in a residential program as required by many educational
institutions is not an option for many TTT participants.

Fortunately, a few colleges and universities now offer teacher
preparation programs and/or subject matter and professional edu-
cation methodology courses through what is termed distance edu-
cation.

A significant challenge to the success of the TTT program is the
legislative language that authorizes the program. The No Child
Left Behind Act states that the purpose of the program is twofold.
In essence, the first is to assist eligible members of the armed serv-
ices to obtain certification and become highly qualified teachers.
The second is to facilitate the employment of such members in
schools or school districts that serve a high percentage of children
from low-income families.

However, the legislative language for determining which TTT
participants qualify for financial assistance is not consistent with
the second purpose. Section 2304, Public Law 107–110, severely
limits the locations where TTT participants who have received up
to a $5,000 stipend may seek employment. Based on the definition
of qualifying local education agencies found in Section 2102, only
28 percent of all school districts in the Nation would satisfy the ob-
ligation of our Troops-to-Teachers participants to teach for 3 years.

In fact, in New England, the situation is even more restricted.
For instance, in New Hampshire, we go from 73 school districts
down to one that meets this criterion. Maine is almost as bad with
the number of available school districts decreasing from 184 to 75.

There’s one other change that should be made to make the pro-
gram more consistent with the goals of the program, and helpful
to attracting more TTT participants to teach in high-need, high-de-
mand areas. The essence of this recommendation is to allow the
awarding of the $10,000 bonus in addition to the $5,000 stipend for
a minimum of 3 years of employment in a school with a higher per-
centage of children from low-income families.

Thank you, Chairman Brown and Congressman Michaud. It has
been my pleasure to be here today. I would be happy to answer any
questions that you might have.

[The prepared statement of Mr. Sweeney appears on p. 46.]
Mr. BROWN. Thank you, Mr. Sweeney. Dr. Harner.
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STATEMENT OF WILLIAM E. HARNER
Mr. HARNER. Thank you, Chairman Brown, Mr. Michaud, ladies

and gentlemen. I’m delighted to have the opportunity today to
speak about my experience with the Troops-to-Teachers program.

As a point of reference, I serve today as the superintendent of
the school district of Greenville County in the great State of South
Carolina, our State’s largest school district and the 63rd largest
school district in the Nation, with 62,000 students.

I have served almost 3 years as superintendent after serving 20
years in the U.S. Army.

I am honored to be considered a torchbearer within the Army
ranks by the Troops-to-Teachers program, and I was selected 2
years ago to appear with First Lady Laura Bush in the national
kickoff supporting the Troops-to-Teachers program.

My interest in wanting to make a difference in public education
began during a tour on the faculty at the U.S. Military Academy
at West Point and subsequently reading about a retired Army
major general, John Stanford, who in 1994 became the super-
intendent of the Seattle school system.

Using the tuition assistance program provided by my veterans
benefits, I enrolled in my first of three graduate-level educational
leadership programs. At the time, I was serving on the Joint Staff
in Yongsan, Korea.

Without those educational benefits, I would not be sitting here
today, nor serving the students of Greenville County. I am deeply
appreciative to my country, to the Members of Congress, and the
Army for all of these opportunities.

Upon my return to the States from Korea, I was selected as a
basic training battalion commander at Fort Jackson, South Caro-
lina. While in command, I burnt the candle at both ends—infantry
officer by day and student by night.

During the nighttime, I earned another master’s degree in edu-
cational supervision, a requirement to become a principal in South
Carolina, and later earned a Ph.D. in educational leadership.

However, even with a master’s degree in education, I needed a
teacher’s certificate before I could become a leader in a public
school. Like most states, the South Carolina Teacher Certification
regulations provide no flexibility for folks like me, who want to
bring a full career of experience, knowledge, and abilities to a pub-
lic school classroom.

At that point, I sought the counsel of the South Carolina Troops-
to-Teachers staff. I ended up going out of state to find a certifi-
cation process that would accept my time on the U.S. Military
Academy faculty, then transferred that teaching certificate to
South Carolina.

It was the support of the Troops-to-Teachers staff that pointed
me in the right direction. As a result, the day after I retired from
the military, I was walking the halls of Hilton Head High School
here in South Carolina as its principal.

My 2-year service as principal later led to my selection as a non-
traditional superintendent to serve in the Greenville community.

I am a non-traditional superintendent in the sense that I did not
follow the standard process for moving up the ranks in a public
school system, beginning as a teacher, then moving up to an assist-
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ant principal, principal, administrator, and finally to superintend-
ent.

Matter of fact, most of my classmates in the education programs
thought by the time I was 65, I would probably be qualified to be
a superintendent. I was 44 when I was selected.

We need to break the paradigm, if we truly are genuine in our
desire to leave no child behind.

My time is brief, and I want to leave you with a few points.
First, thank you for your support of the Troops-to-Teachers pro-

gram. I would not be sitting here, as I said earlier, if I did not have
that support.

Alternative certification routes are important to sustain a quali-
fied teaching workforce. There are thousands who leave the mili-
tary each and every year who want to continue to serve and who
have much to offer the young people of our Nation. Thank you for
supporting the initiative in South Carolina and providing addi-
tional opportunities for retired veterans to serve their community.

Second, I want to support Secretary Paige and the American
Board for Teacher Certification of Teaching Excellence, whose mis-
sion is to certify subject matter experts, experienced professionals,
and military veterans as public school teachers. Quality teachers
can come from all walks of life, as you know from many successes
made possible by the Troops-to-Teachers program.

Third, a key component of our national security no doubt is the
quality of our public education system.

Decades ago, the father of the nuclear navy, Admiral Rickover,
appeared before Congress asking our Nation’s leaders at the time
to raise the bar of the public education system. He saw our coun-
try’s need for future engineers and understood the importance of
the first Elementary and Secondary Schools Act of 1963 as the
means to the end to meet those needs.

In our knowledge-based economy today, public education plays
an even more vital part in national security. In support of our Na-
tion’s latest effort to improve public schools, we must continue to
press forward in the implementation of the No Child Left Behind
Act and seek other avenues where military veterans can contribute
to the Act’s success.

Again, thank you for the opportunity to speak today. This has
been a great honor, indeed an honor for me, my Board of Trustees,
and everyone that I represent in the School District of Greenville
County.

Thank you.
[The prepared statement of Dr. Harner appears on p. 52.]
Mr. BROWN. Thank you, Dr. Harner. Ms. Sessoms-Penny.

STATEMENT OF SANDRA G. SESSOMS-PENNY

Ms. SESSOMS-PENNY. Thank you, Mr. Chairman, and good after-
noon, members of the subcommittee.

My name is Sandra Sessoms-Penny, and I’m a retired senior
master sergeant of the U.S. Air Force, having served nearly 22
years of active duty. I’m also an assistant principal at Smithfield
Middle School in Isle of Wight County, located in Smithfield,
Virginia.
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I’m known as Ms. S-P to nearly 900 sixth, seventh, and eighth-
grade students. I’m also a former Troops-to-Teachers participant
and currently a Troops-to-Teachers mentor.

I’m honored to be invited here today to speak of my personal ex-
periences as a graduate of the Troops-to-Teachers program.

I entered the Air Force determined to pursue my education. At
nearly every permanent duty location where I was stationed, I
earned a few college credits. I was never in one place long enough
to finish a college program due to military commitments, family
needs, or fulfilling each college’s requirements.

After nearly 10 years and four colleges, I earned my first degree,
an associate’s degree in administrative management. While at
Langley Air Force Base, I applied for and was granted leave under
the Operation Bootstrap program to finish my bachelor’s degree in
human resources management from St. Leo College in 1986, just
before receiving orders to go to a new duty assignment.

Being an individual who believes in seizing opportunities, I
earned an additional degree while serving on active duty, a mas-
ter’s degree in human resources management from Troy State Uni-
versity, Montgomery and began a second master’s degree in edu-
cation from Old Dominion University, located in Norfolk, Virginia.
I’m currently working on my doctorate degree in education from
the George Washington University.

I was very fortunate that most of my education was funded
through the old G.I. Bill and tuition assistance. My original inten-
tion was to attend law school and become an attorney after leaving
the military in 1995. However, shortly before I retired, I noticed
the information about the Troops-to-Teachers program.

I was intrigued by the program because it offered an opportunity
to convey to kids and other adults the importance of education, by
leading by example. One day I found myself in the base education
office at Langley Air Force Base. On the same day, I visited the
educational advisors in the Old Dominion University office and
they talked to me about the Military Career Transition program,
which is located in Norfolk, Virginia.

The advisors from Old Dominion University completed an infor-
mal review of my college transcripts and started me on a journey
which has opened more doors for me than I could ever have imag-
ined, to include today.

In order to help defray the cost of completing the program, I also
completed an application for the Troops-to-Teachers program. It
took an additional 18 months to earn a Master of Science degree
in education. In order to obtain this master’s degree, I traveled to
three universities and six different campuses—a lot of miles on my
car.

During the 18 months it took to finish the program, I took class-
es related to special education, classroom management, and the
other required courses. Because of my participation in the Troops-
to-Teachers program and the Military Career Transition program,
I was able to student teach for 6 weeks instead of the 3 months
normally required for student teaching.

I learned from the observations in student teaching experience
that a career in education was my true calling. I also held a full-
time job while completing the program and took a leave of absence
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to complete the student teaching requirement. I successfully com-
pleted the PRAXIS examination for new teachers on my first
attempt.

The Troops-to-Teachers program offered monetary incentives to
school districts that hired its participants when I was in the pro-
gram. I made a decision that I did not want to be a substitute
teacher, because of the prior horror stories. It was all or nothing.

I applied for a job I saw advertised in the local newspaper. and
from that point on, I was hired, and I’m here today.

I began my teaching career in language arts and civics by teach-
ing eighth grade students at Smithfield Middle School in February
of 1997 and continued in that position until December 2000.

In August of 2000, I was selected as lead teacher of the school.
In January of 2000, when I returned from the holiday break, I pur-
sued an education specialist degree offered by the George Washing-
ton University, and I completed that program in the spring of 2001.

In January of 2001, I accepted a position as assistant principal
of Smithfield Middle School. Before the end of the school year, a
new assistant principal who was also a Troops-to-Teachers partici-
pant and I were managing the Smithfield Middle School.

Mr. BROWN. Ms. Sessoms-Penny——
Ms. SESSOMS-PENNY. Okay. Thank you.
In the summer of 2001, I began a doctoral program for edu-

cational leadership and administration through the George Wash-
ington University.

Because of my positive and enriching experiences with the
Troops-to-Teachers program, and as a mentor, I’m writing my dis-
sertation on ‘‘Perceptions of Troops-to-Teachers Participants Filling
Teacher and School Administrator Shortages in the Commonwealth
of Virginia.’’

Also during this degree program, I wrote a policy analysis paper,
‘‘Using Former Military Personnel to Resolve the Teacher Short-
age’’ on the Troops-to-Teachers program.

To summarize this, there are a few things I would like for the
committee to consider, and that is additional funding to improve
and enhance the Troops-to-Teachers program.

First, I would like for us to consider those troops who are cur-
rently at war and will be coming home, and who have been dis-
placed by their positions. I’m asking that the committee look at
those individuals.

I’m also asking that the agency resume providing grants or direct
funding to school districts which hire Troops-to-Teachers
candidates.

Finally, I’d like to advocate funding the agency— providing fund-
ing to support participants who pursue advanced degrees in the
Troops-to-Teachers program.

In conclusion, it has been an honor to serve as a Troops-to-Teach-
ers participant and now as a mentor, and I thank you for the op-
portunity to speak today.

Thank you.
[The prepared statement of Ms. Sessoms-Penny appears on p.

60.]
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Mr. BROWN. Ms. Sessoms-Penny, let me just say thank you so
very much for coming, and I’m glad you didn’t take that first call
and become an attorney.

Ms. SESSOMS-PENNY. Thank you.
Mr. BROWN. And Dr. Harner, thank you very much.
Mr. HARNER. Thank you.
Mr. BROWN. As a native South Carolinian, you certainly make

me very, very proud, and I thank you for your service in the mili-
tary and also now in this new endeavor. What a great testament
from both of you on what a great program this and that it’s work-
ing, and certainly we’re proud of the program. We’re proud of the
service of our men and women, particularly those in harm’s way as
we speak. Thank you all.

Mr. Sweeney, thank you very much for coming and being a part
of this process.

If you heard those funny bells again, that means that we must
trek over to the Capitol and vote, so I guess we will go ahead and
conclude the hearing now. Thank you all again for coming, we
value the testimony that you gave and we’ll certainly take your rec-
ommendations under consideration as we try to improve this pro-
gram and carry it nationwide to make it what you all have made
out of it.

Thank you very, very much, again.
[Whereupon, at 3:30 p.m., the subcommittee was adjourned.]
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